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ABSTRACT 
The sports motivation of college student-athletes has been declining in recent 

years. Hence, this study examined the influence of coaching behavior and 
student-athletes' commitment on sports motivation, employing a quantitative, 
descriptive, correlational design. Adapted questionnaires were used to collect data from 
student-athletes at the selected tertiary schools in Region XI, selected using a stratified 
random sampling technique. Mean, standard deviation, Pearson r, and multiple 
regression analysis were the statistical tools used. Results showed that the levels of 
coaching behavior, student-athlete commitment, and sports motivation were high. There 
was a significant relationship among coaching behavior, student-athlete commitment, 
and sports motivation. Further, athletes' coaching behavior and commitment significantly 
influenced their sports motivation. Future studies may examine how commitment can be 
further improved among student-athletes, as well as other factors that may influence 
sports motivation. 
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INTRODUCTION 

Sports motivation is the drive and desire that propels student-athletes to 
pursue and excel in their athletic endeavors (Kucukibis & Gul, 2019). In recent 
decades, sports motivation has been undermined by various problems and issues, 
including burnout due to excessive pressure or overtraining, external factors 
such as injuries and setbacks that can demoralize athletes, a lack of support, and 
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the challenge of maintaining motivation over the long term (Moradi et al., 2020). 
However, sports success depends heavily on motivation; ignoring sports 
motivation may lead to poor performance in teams and sports organizations. 
Students with low sports motivation tend to stop participating in sports events.​
​
​ A study by Kucukibis and Gul (2019) found that sports motivation has 
been a concern in schools in Turkey. They noted that although some 
student-athletes become too sluggish to attend a certain practice or training, 
others depend on the strength and intensity of individuals jogging for training in 
the fields despite the negativity and challenges, while others have coaches who 
are too strict, which affects their motivation to play in any sports event.​
​
​ In the Philippines, Tungpalan (2020) observed that some student-athletes 
in Isabela are demotivated and can no longer find compelling reasons to 
continue their training or participation in sports. In some cases, student-athletes 
underperform due to a lack of motivation. In Davao Region, some 
student-athletes have low sports motivation despite having played for a long 
time. A study by Barlizo and Osorno (2022) among student-athletes in Davao 
Occidental found that they have deteriorating sports motivation, as evidenced by 
their performance. In their study, some student-athletes quit the competition due 
to anxiety, and some coaches pushed strict rules that some of them could not 
carry. It turns out that the student-athletes were exhausted and had to stop 
playing. Some of them received lower grades in their academics, which allowed 
them to quit sports.​
​
​ On the one hand, it is well established that coaching behavior is 
associated with sports motivation. A study by Ahmad and Parnabas (2020) 
found a relationship between coaching behavior and sports motivation. They 
contend that the athlete's motivation, performance, and ability to perform both 
during training and in contests are influenced by the coach-athlete relationship.​
​
​ A study by Kovacs et al. (2022) found an association between athletes' 
commitment and sports motivation. Low sports motivation can cause some 
student-athletes to discontinue participating in sports or leave the team, as they 
no longer enjoy the sport. Additionally, student-athletes who lack commitment 
show low motivation for their sport and frequently lose games and competitions. ​
​
​ While previous studies have explored coaching behavior, athlete 
commitment, and sports motivation, their findings remain strictly bivariate, 
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examining these variables only in isolation. A critical empirical gap exists 
regarding how coaching behavior and athlete commitment jointly influence 
motivation, particularly within the high-pressure context of Philippine collegiate 
sports. To address this issue, the purpose of this study was to examine the 
influence of coaching behavior and student-athlete’s commitment on sports 
motivation among athletes in Region XI. This study will raise awareness among 
students who wish to become athletes in schools and also make teacher-coaches 
more aware of how they lead and coach their student-athletes. 

 
Theoretical Lens 

This study was anchored in Bass's (1985) Theory of Transformational 
Leadership, Rusbult’s (1980) Investment Model, and Deci and Ryan's (1985) 
Self-determination Theory. The theory of transformational leadership 
emphasizes specific traits and behaviors, such as demonstrating concern and care 
for their members and inspiring them to think creatively about old problems. 
When a coach involves athletes in training-related issues and provides them with 
useful feedback, transformational leadership may increase their enthusiasm for 
the sport (Bass, 1985). In this study, this theory could serve as a theoretical 
foundation that embodies the transformational leadership traits of the coaches, 
such as showing genuine concern and care for their athletes, inspiring them with 
intellectual stimulation to approach challenges innovatively, and influencing 
athletes’ enthusiasm for the sport. ​
​
​ Furthermore, this study was underpinned by Rusbult’s (1980) 
Investment Model, which is based on understanding social relationships and 
interactions that served as the initial basis of the commitment of athlete’s model. 
The investment model considers athletes' commitment as the duration of their 
involvement in sports and their interactions with others as a result of satisfaction, 
options, and investments. This model also assumed that individuals are 
motivated to maximize their rewards and minimize their costs. Student-athletes 
decide whether to continue playing sports based on the benefits of participation. 
These incentives could take the form of cash, medals, scholarships, or trophies, 
or they could have psychological effects such as completing goals and 
objectives, feeling competent, and building self-esteem. Likewise, this study was 
supported by Deci & Ryan’s (1985) work, which describes the roles of intrinsic 
and extrinsic motivation in individual differences and cognitive and social 
development. It contends that high levels of self-determination, including strong 
intrinsic and extrinsic incentives, are associated with superior performance. ​
​
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​ This self-determination theory will be used in this study because 
student-athletes are motivated based on their psychological needs, including 
autonomy, which reflects their desire to be able to choose sports activities, 
competence, which reflects their desire to produce desired results in practice, 
and relationship with others, which reflects their effort to relate to and care for 
others. The correlation between coaching behavior and athletic commitment on 
sports motivation is evident in the following propositions. Coaching behavior, 
leadership style, and training methods must maximize improvements in athletes' 
motivation and performance while also having a favorable effect on their 
psychological state. The foundation of this study is the notion that an athlete's 
level of motivation, a crucial resource for achieving a predetermined objective, 
determines whether they succeed or fail in a gaming competition. 

 
METHODS 

Research Design​
​ The researcher utilized a quantitative method, specifically a 
descriptive-correlational design, which, according to Creswell (2014), is 
concerned with establishing relationships between two or more variables within 
the same population or between the same variables across two populations. This 
research design aims to observe, describe, and understand the relationship 
between two or more variables without manipulating them. This research design 
is particularly useful when the primary goal is to explore the existing 
connections between variables and to provide a detailed account of the 
phenomena under investigation. In a descriptive-correlational study, researchers 
do not intervene as they would in experimental research. Instead, they carefully 
measure and document the characteristics or behaviors of interest within a given 
population. The goal is to examine patterns, trends, and relationships that 
naturally occur, without introducing controlled conditions (Curtis et al., 2016). 
The descriptive aspect involves systematically collecting data to paint a 
comprehensive picture of the observed variables, while the correlational aspect 
seeks to identify and quantify the degree of association between them. While 
descriptive-correlational research provides valuable insights into associations 
between variables, it does not establish causation. According to Boucaud (2017), 
correlation does not imply causation, meaning that even if two variables are 
found to be related, it does not necessarily mean that one variable is crucial in 
drawing meaningful conclusions from descriptive-correlational studies​
​
Research Locale​
​ The study was conducted at the selected tertiary schools in Region XI, 
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Davao Region, one of the regions in the country located in the southeastern part 
of Mindanao, Philippines. In terms of sports, Davao Region’s sports landscape is 
dynamic, with achievements and events constantly shaping the local athletic 
scene. Three schools were included in this study: Schools A, B, and C, which are 
tertiary schools in Davao Region that field numerous student-athletes, who 
compete in different sports events during the Mindanao Associations of State 
Tertiary Schools (MASTS) week-long games. ​
​
Research Respondents​
​ The respondents in this study were 150 student-athletes from the 
selected tertiary schools, namely Schools A, B, and C. Moreover, stratified 
random sampling was used in this study. According to Creswell (2014), stratified 
random sampling involves dividing a population into smaller groups or strata. In 
this study, these groups or strata will be the student-athletes in the different 
tertiary schools in Davao Region. In this study, randomly selected respondents 
must meet the following inclusion criteria: a bona fide student-athlete in Region 
XI for the school year 2022-2023; and a student-athlete from Schools A, B, or C. 
Furthermore, the target population of this study adhered to the inclusion criteria. 
This refers to the types of subjects that meet the researcher's study needs, as well 
as parameters such as demographic, clinical characteristics, geographic 
considerations, and temporal settings. Moreover, for the exclusion criteria, 
students who were outside Region XI, were not student-athletes, or did not 
participate in the MASTS were not included as respondents in this study. 
Furthermore, the respondents were chosen regardless of age, gender, courses, or 
sports events. 

 
Ethical Statement 

This study was approved by the University of the Immaculate 
Conception Research Ethics Committee (UIC-REC) and conducted in strict 
compliance with the dimensions of research ethics. Official administrative 
clearances were secured before data collection commenced. Voluntary written 
informed consent was obtained from all 150 student-athlete respondents, 
ensuring their explicit right to withdraw from the study at any time without 
administrative penalty or risk to their academic or athletic status. To comply 
with the Data Privacy Act of 2012, absolute participant anonymity was ensured 
by replacing all personal identities and specific school names with alphanumeric 
codes. Ultimately, all physical questionnaires and digitized statistical datasets 
were deposited in a secure, password-protected repository accessible solely to 
the primary investigator for future research reference. 
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RESULTS 

Level of Coaching Behavior of Coaches​
Table 1 
Level of Coaching Behavior of Coaches 
 

Indicators Mean SD Description 
Training and Instruction 4.11 0.56 High 
Democratic Behavior 4.07 1.08 High 
Autocratic Behavior 3.51 0.70 High 
Social Support 3.65 0.93 High 
Positive Feedback 3.85 0.50 High 
Overall Mean 3.84 0.55 High 

​
​ Table 1 reveals the level of coaching behavior of coaches. Five 
indicators of coaching behavior are presented in the table, along with their 
corresponding means and standard deviations: training and instruction, 
democratic behavior, autocratic behavior, social support, and positive feedback. 
Results show that the overall mean is 3.84, which is considered high, indicating 
that coaches' coaching behavior is often observed. The overall standard deviation 
is .55, indicating that the level of coaching behavior among coaches is important 
to the team's success. ​
​
​ The indicator with the highest mean is training and instruction. This 
means of this indicator ranges from 3.57 to 4.43. The category mean is 4.11, 
indicating that training and instruction are often observed. It implies that coaches 
use positive, effective, and supportive approaches in their interactions with 
athletes, thereby improving performance, athlete satisfaction, and overall team 
dynamics. In addition, the overall standard deviation is 0.55, which is less than 
1, indicating that the respondents' ratings are clustered around the mean. This 
finding supports the study of Belleza (2021), that coaches who have high levels 
of empathy and interpersonal skills enable the coaches to deeply understand their 
athlete’s emotions, perspectives, and needs, fostering a sense of trust and 
rapport. Additionally, the study also claimed that a supportive approach 
contributes to enhanced athlete self-esteem and overall well-being. 
Encouragement and acknowledgment of effort, improvement, and achievements 
can boost an athlete’s confidence and self-esteem. Meanwhile, the indicator with 
the lowest mean is autocratic behavior. The means of this indicator training and 
instruction ranged from 2.79 to 4.09. The category mean is 3.51, which is 
described as high, indicating that autocratic behavior is often observed. This 
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finding supports Pestano's (2021) argument that coaches who instill and 
reinforce training and instruction aim to create a culture of discipline, 
accountability, and excellence within the team. In a similar study, it is also 
emphasized that athletes developed a sense of responsibility for their roles.​
​
The Level of Commitment of Student-Athletes​ ​
Table 2 
Level of Commitment of Student-Athletes​
 

Indicators Mean SD Description 
Affective commitment 3.79 0.89 High 
Normative commitment 3.73 1.38 High 
Continuance commitment 3.51 1.03 High 
Overall Mean 3.77 0.83 High 

​
​ Table 2 presents the level of commitment of student-athletes. Three 
indicators of student-athlete commitment are presented in the table, along with 
their corresponding means and standard deviations: affective commitment, 
normative commitment, and continuance commitment. Results show that the 
overall mean is 3.77, which is considered high, indicating that student-athletes' 
commitment is evident most of the time. The overall standard deviation is 0.83, 
indicating that student athletes are committed to their sport and often 
demonstrate a willingness to put in the time and effort needed to excel.  ​
​
​ The indicators with the highest means are affective commitment and 
continuance commitment. The means for this indicator's motivation ranged from 
3.41 to 3.94 and from 3.93 to 3.60. The category mean is 3.79, indicating that 
affective and continuance commitment are evident most of the time. This 
indicates that athletes are deeply dedicated, invested, and devoted to their 
training, competition, and overall pursuit of excellence in their respective sports. 
The finding affirms Yildirim's (2021) view that a strong commitment to sports 
often translates into a rigorous work ethic, effective time management, and a 
resilient mindset among student-athletes. In addition, this commitment of student 
athletes tends to create a rigorous work ethic. The results also align with the 
study by Ohji et al. (2021), which found that committed student-athletes would 
follow instructions but also bring their own performance objectives, 
self-discipline, and motivation. They are committed to doing things correctly, are 
able to learn from mistakes, and put in some effort to stay in sports. Meanwhile, 
the indicator with the lowest mean is normative commitment. The means of this 
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indicator's ability ranged from 2.59 to 3.88. The category mean is 3.73, which is 
high and indicates that normative commitment is evident most of the time. This 
suggests that a sense of obligation and duty towards one’s involvement in sports 
is driven by external pressures, societal expectations, or loyalty to the sporting 
community. This finding supports the study by Lee and Lee (2019), which found 
that athletes often associate their happiness with remaining keen on their team. 
In the same study, it is also emphasized that the psychological and social 
dimensions of athlete’s commitment, highlighting the significance of loyalty and 
a sense of duty, The Level of Sports Motivation of Student-Athletes.​
​
The Level of Sports Motivation of Student-Athletes​
Table 3 
Level of Sports Motivation of Student-Athletes 

 
Indicators Mean SD Description 
Intrinsic motivation 3.61 0.97 High 
Extrinsic motivation 3.89 1.17 High 
Amotivation 2.13 1.05 Low 
Overall Mean 4.00 0.69 High 

​
​ Table 3 reveals the level of Sports Motivation of Student-Athletes. Three 
indicators of Sports Motivation for student-athletes are presented in the table, 
along with their corresponding means and standard deviations: intrinsic 
motivation, extrinsic motivation, and amotivation. Results show that the overall 
mean is 4.00, which is considered high, indicating that sports motivation among 
student-athletes is often manifested. The overall standard deviation is .69, 
indicating that the level of sports motivation among student-athletes is a genuine 
passion and personal investment in their chosen sport.​
​
​ The indicator with the highest mean is extrinsic motivation. The means 
The motivation of this indicator ranged from 3.84 to 3.97. The category mean is 
3.89, which is high and indicates that extrinsic motivation is often present. This 
means that student-athletes' engagement in sports is primarily driven by external 
factors, such as rewards, recognition, or the avoidance of negative consequences. 
Moreover, student-athletes may be motivated by external incentives like 
scholarships, approval from coaches or peers, or the desire to meet external 
expectations. This finding supports the study by Yukhymenko-Lescroart (2021), 
which revealed that student athletes are extrinsically motivated by rewards, 
recognition, and approval, driving their motivation for sports. A similar study 
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also explored the impact of these external incentives, including scholarships, 
social approval, and pressure from coaches or peers, on student-athletes’ 
performance and commitment. Meanwhile, the indicator with the lowest mean is 
amotivation. The means of this indicator amotivation ranged from 1.93 to 2.28. 
The category mean is 2.13, which is low, indicating that amotivation is rarely 
manifested. This result is in parallel with the study of Parenteau (2021), who 
explored that low amotivation, emphasizes the role of passion, 
self-determination, and personal goals in driving heightened motivation among 
student-athletes. Moreover, a study by Kucukibis and Gul (2019) found that 
amotivated athletes believe they cannot achieve their goals, and some of them 
become pessimistic about continuing in sports because they are unsure of their 
self-performance. This amotivation also caused students to lose their enthusiasm 
and love for sports, leading them to stop participating.​
​
Significance of the Relationship of Coaching Behavior, Commitment of 
Athlete, and Sports Motivation​
Table 4 
Significance of the Relationship of Coaching Behavior, Commitment 
of Student Athletes, and Sports Motivation 
 

Sports Motivation 
 r p-value Remarks 

Coaching Behavior .67 .00 Significant 
Commitment of Student Athletes .75 .00 Significant 

​
​ Table 4 shows that coaches' coaching behavior has a strong, positive 
relationship with student-athletes' sports motivation (R = .67; p = .00), which 
falls short of the alpha set at .05 (two-tailed), supporting a significant 
relationship. It means that as coaches' coaching behavior increases, 
student-athletes' sports motivation also significantly increases. This implies that 
when coaches exhibit more supportive, encouraging, and effective coaching 
behaviors, there is a consequential and noteworthy increase in student-athletes' 
sports motivation. Similarly, athletes' commitment shows a strong, positive 
relationship with sports motivation (r = .75, p < .05). This suggests that as 
athletes' commitment increases, their sports motivation increases. It implies that 
as athletes become more dedicated and invested in their training, competitions, 
and overall athletic journey, they are likely to experience a proportional increase 
in their intrinsic motivation, passion, and drive to succeed in their chosen sport.​
 
 
ISSN: PRINT 1656-0604 | ONLINE 2244-6532​ ​ ​ ​                            | 9  



IJERHL Vol. 33, No. 2​ ​ ​ ​ ​                                  . 
The results corroborate the study of Gul et al. (2023) that coaches play a 

crucial role not only in skill development and tactical understanding but also in 
shaping the psychological aspects of athletes’ experiences, fostering a 
motivational climate that enhances athletes’ passion, commitment, and drive for 
success in their respective sports. This aligns with their study, which emphasized 
the influential role of coaching behavior in shaping the motivation and overall 
performance of student-athletes in the sports context.​
​
Significance of the Influence of Coaching Behavior and Commitment of 
Student Athletes towards Sports Motivation​
Table 5 
Significance of the Influence of Coaching Behavior, and Commitment 
of Student Athletes Towards Sports Motivation 
 

Sports 
Motivation 

Singular Influence 
of the Predictors 

 Standardized 
Coefficients 

t p-value Remarks 

Coaching Behavior  .26 3.36 .00 Significant 
Commitment of Student 
Athletes 

.55 7.09 .00 Significant 

Combined Influence of the 
Predictors 

    

R .77     

R2 .59     

F 105.70     

p .00    Significant 
​
​ Table 5 shows the results of the multiple regression analysis. In a 
singular capacity, the coaching behavior shows a p-value of .00, which is less 
than the .05 level of significance (2-tailed) with a positive standardized beta 
value of .26. It means that for every unit increase in the value of the level of 
coaching behavior, there is a corresponding increase of .26 in the level of sports 
motivation. Likewise, the independent variable, commitment of athletes reflects 
a p-value of .00 which is less than the .05 level of significance (2-tailed) with a 
positive standardized beta value of .55. It means that in singular capacity, the 
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commitment of athletes is a significant predictor of the level of sports motivation 
wherein for every unit increase in the level of commitment of athletes there is a 
corresponding increase of .55 in the level of sports motivation.​
​
​ In addition, the combined influence of the two independent variables, 
coaching behavior, and commitment of athletes towards sports satisfaction is 
significant (F = 105.79, p< .05). Meanwhile, the model explains 59 percent of 
the variance of sports motivation of student-athletes based on the independent 
variables included in this study as indicated by R2= .59. This means that 41 
percent of the variance in sports motivation can be attributed to other factors 
aside from coaching behavior, and commitment of athletes.​
​
​ This finding aligns with the study by Fatima and Sattar (2019), which 
found that coaching behavior is a crucial external factor in shaping 
student-athletes' sports motivation. Positive coaching behaviors have been 
consistently linked to increased intrinsic motivation, passion, and overall sports 
engagement among student-athletes. Moreover, a study by Yildirim (2021) found 
that a higher level of athlete commitment is associated with increased sports 
motivation. In his study, students who exhibit greater dedication and 
commitment in their athletic endeavors are more likely to experience greater 
passion, motivation, and an enduring drive to succeed. Finally, the results of the 
study support the theories on which this study was anchored. This study 
confirms the propositions of Bozidar et al. (2014) regarding the relationship 
between coaching behavior and sports motivation, and the Achievement 
Motivation Theory of Murray (1983) regarding the relationship between athletes' 
commitment and sports motivation. The study's findings on the relationship 
between coaching behavior and sports motivation support the proposition by 
Bozidar et al. (2014) that coaching behavior affects athletes' motivation. 
Coaching behavior, leadership style, and training methods must maximize 
improvements in athletes' motivation and performance while also having a 
favorable effect on their psychosocial state. Furthermore, the Achievement 
Motivation Theory of Murray (1983) supports the link between athletes' 
commitment and sports motivation, describing how student athletes' 
commitment and obligations affect their motivation. He also claimed that 
athletes' commitment to their teams and schools is a key factor in sports 
motivation. 

CONCLUSION 
Based on the findings, the following conclusions were drawn: The 

coaching behavior was high, as well as its indicators; training and instruction, 
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democratic behavior, autocratic behavior, social support, and positive feedback 
were oftentimes observed. Further, the coaches, as perceived by student-athletes, 
exhibited positive, effective, and supportive approaches in their interactions with 
athletes, contributing to improved performance, athlete satisfaction, and overall 
team dynamics. The commitment of student-athletes was high, which means it 
was evident most of the time. This showed that affective, normative, and 
continuance commitment were evident most of the time. This implied that 
athletes were deeply dedicated, invested, and devoted to their training, 
competition, and overall pursuit of excellence in their respective sports. They 
were committed to doing things correctly, learned from mistakes, and put effort 
into staying in sports. The level of sports motivation among student-athletes was 
high, indicating that it was often manifested. This implied a profound 
enthusiasm for their athletic endeavors, characterized by a strong internal drive 
to achieve excellence, persevere through challenges, and continually strive for 
improvement. This heightened motivation was likely to positively impact their 
performance, goal attainment, and overall satisfaction in sports. It showed that 
both coaching behavior and student-athlete commitment had a strong, significant 
positive relationship with athletes' sports motivation. It meant that as the level of 
coaching behavior increased, the sports motivation of student-athletes also 
increased. Also, as athletes' commitment increased, their sports motivation 
increased significantly. In short, both of the two independent variables – 
coaching behavior and commitment of student athletes- had a strong positive 
relationship with the sports motivation of student-athletes. Athletes' coaching 
behavior and commitment significantly influenced student-athletes' sports 
motivation. It was also revealed that athletes' commitment influenced 
student-athletes' motivation more than coaching behavior. This suggested that 
athletes' commitment was more evident among student-athletes than in coaching 
behavior. This meant that sports motivation was heavily influenced by how 
committed the student-athletes were, and that commitment drove them to stay in 
sports. 
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	ABSTRACT 
	The sports motivation of college student-athletes has been declining in recent years. Hence, this study examined the influence of coaching behavior and student-athletes' commitment on sports motivation, employing a quantitative, descriptive, correlational design. Adapted questionnaires were used to collect data from student-athletes at the selected tertiary schools in Region XI, selected using a stratified random sampling technique. Mean, standard deviation, Pearson r, and multiple regression analysis were the statistical tools used. Results showed that the levels of coaching behavior, student-athlete commitment, and sports motivation were high. There was a significant relationship among coaching behavior, student-athlete commitment, and sports motivation. Further, athletes' coaching behavior and commitment significantly influenced their sports motivation. Future studies may examine how commitment can be further improved among student-athletes, as well as other factors that may influence sports motivation. 
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